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Welcome to the inaugural guide
to the No Child Left Behind

(NCLB) Partnership between the Mobile
County Public Schools and the University
of South Alabama College of Education.
The goal of the NCLB program is to
prepare highly qualif ied teachers through
collaborative efforts for the benefit of
children.

While Secretary of Education Ron
Paige’s Annual Report on Teacher Qual-
ity, Meeting the Highly Qualified Teach-
ers Challenge, is controversial in many
respects, the report rests on a solid foun-
dation. Every child is entitled to access to
a highly qualif ied teacher. Preparing,

mentoring, and inducting highly qualif ied
teachers into the teaching profession is
the joint responsibility of the University
of South Alabama and the Mobile County
Public Schools. And that is the purpose of
our partnership, to fundamentally exam-
ine and continuously improve our teacher
education program for the betterment of
our community.

This guide has been developed to
provide NCLB Team Members, and
potential participants, with important
information and resources that will insure
success.  Please visit our website
www.tomorrowsteachers.org.

- Dr.Phillip Feldman

In a typical year, an estimated 6 percent of
the nation’s teaching force leaves the profes-
sion and more than 7 percent change schools.

         Source: National Center for Education Statistics

Twenty percent of all new hires leave teaching within three years.

Source: National Center for Education Statistics

In urban districts, close to 50 percent of newcomers flee the profession
during their first five years of teaching.

Source: Darling-Hammond & Schlan, 1996



5

The Focus of the NCLB Program is to prepare highly qual if ied teachers
through extensive clinical field experi-
ences and tutelage under the watchful
eyes of master teachers and University
faculty.

The cornerstone of the NCLB
Program is col laboration. All of  our
clinical field experiences rely on col-
laboration with our K-12 col leagues.
Without our public schools, we have no
teacher education program. The NCLB

Program enriches the concept of  collaboration. NCLB Interns are immersed
in the K-12 classroom from the first day. Each Intern is assigned a Mentor
Teacher, a master teacher. Interns learn and assume the responsibil ities of
paraprofessionals, working alongside teachers to provide instruction for
children.

During the Spring of 2003, seventeen teacher education majors
worked in schools eligible for Title I support. These partner schools have
large numbers of children who quali fy for free or reduced lunch. Many of
these students are “ low achieving” and
require carefully designed instruction
that only a master teacher can provide.
Through the NCLB Program, these
children enjoy the benef its of a master
teacher augmented by NCLB Interns
who are committed to learning their
craft. And, contrary to national trends
that predict half  of the teachers in urban
areas wil l f lee the profession, we antici-
pate that these USA interns wil l enjoy a lifelong career in teaching.
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   What is the NCLB Program’s impact on Mobile County Public Schools?

By working in schools approximately 30 hours a week, NCLB Interns provide
over 300 children in the Mobile County Public School System with more
than 6,000 hours of instruction in reading, mathematics, and other subject areas.

Technology - NCLB Interns are given the use of a laptop
computer, digital camera, and other equipment  to help
them integrate technology in the classroom. The Interns
have used these computers to teach their students every-
thing Internet research to Microsoft PowerPoint. In
addition, both the Interns and the Mentor Teachers are
provided with daily on-site technology support as they
explore new ways to make learning more exciting through
the use of technology.

Talents Unlimi ted Training – As NCLB Interns, University
students receive training in Talents Unlimited, one of the most
exciting instructional programs in the country. This teaching/
learning program improves students’  cri tical and creative
thinking skills within the context of classroom curriculum.
Talents Unlimited focuses on students’ speci fic work-related
thought processes: Productive Thinking, Communication,
Forecasting, Planning, and Decision Making.

Mobile County Math I nitiative –NCLB Interns also
learn one of the most successful mathematics education
programs in the nation. The Mobile County Math Initia-
tive grew out of the early efforts of the Maysvil le Math
Initiative (MMI).  This standards-based reform math-
ematics program relies heavi ly on intensive professional
development for teachers. NCLB Interns and teachers
participating in MMI engage elementary students in
cross-curriculum studies that include social studies, art,
reading and language arts.
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                What is the NCLB Program’s impact on future teachers?

More Exper ience
Experience counts!  NCLB Interns have much more
time in the public school classroom and gain invalu-
able exposure to effective teaching methods.

Learn from the Best
Master teachers work as Mentors with NCLB Interns. 
Mentor Teachers are selected based on thei r profes-
sional credentials and their abili ty to work effectively
with thei r colleagues and student teachers.

Faster Transition into the Profession
New teachers want to make a good impression on school administrators, their students, and thei r
colleagues.  The skills requi red to respond appropriately to the vast array of interpersonal , pedagogi -
cal, organizational and psychological challenges that
teachers face are best learned in the actual  environment
under the tutelage of a successful professional . 

More Competitive for Better Jobs
The pressure is on public school administrators to hi re
the best available teachers.  NCLB Interns will have
more experience than those appl icants with only tradi-
tional  student teaching experience.  NCLB Interns will
have strong job references and more experiences to
discuss in interviews.
Source: http://www.ceap.wcu.edu/sutep/why.html

For over 40 years, the University of South Alabama has
fulfilled its core mission of preparing highly qual ified teachers
for successful teaching careers. Our participation in the NCLB
Program is an example of how true col laborative relationships
benefit all  partners. Our partnerhsip with the Mobile County
Public Schools has sharpened our focus on the needs of K-12
schools while we maintain a solid academic foundation for our
students -  who will be successful anywhere they may pursue
their careers.
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Being selected as a No Child Left Behind (NCLB) Intern is an
honor that encompasses many rewarding challenges.  A typical
workweek for  an NCLB Intern is r igorous. After  teaching all  day
in the schools, the I nterns complete their  academic coursework in
the afternoons at the University. While the Interns must meet the
same class requirements as our traditional teacher educat ion
students, their  cl inical exper iences are much r icher. Interns also
earn a stipend for  their  work. Students who complete the NCLB
Program will be well prepared to begin their  induction into the
teaching profession.

Selection Procedure

To  become part of the No Child Left Behind Program, an initial application
indicating interest must be completed.  For those students indicating interest, a one-
page writing sample on a given topic, grade point average, and faculty recommenda-
tion will be used to determine the most promising NCLB candidates.
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Team Approach
To provide an optimal learning experience, NCLB Interns are members of  a

team with assigned professionals whose purpose it is to ensure student success.  An
NCLB Team includes a Team Leader, a Mentor Teacher, a Principal, a Computer
Education Specialist, and University Professors.  It is imperative that open communi-
cation is established and maintained among every member of this team.

The Mentor Teacher, Team Leader, and the Intern work together to plan teach-
ing schedules and performance evaluations and to discuss concerns, suggestions, and
other information pertinent to Intern placement. As Interns’ exposure to teaching
methodologies increases, the Team encourages Interns to test and to discover the
teaching style that is most successful. The Intern’s goal is to be experimental while
also compliant with a Mentor Teacher’s goals and objectives.

Obstacles that arise will be handled on a case-by-case basis. Conferencing with
appropriate team members, or other appropriate measures, will be scheduled in an
effort to resolve conflicts.  If necessary, Interns may be removed from their placement,
reassigned to another school, removed from the NCLB section, and/or required to
postpone field experience.
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 Professionalism
Professionalism is an overt expression of who you are as a teacher. If you think

you will succeed, you will; having a positive attitude is crucial. Interns must con-
stantly self-assess and reflect on attitude, self-confidence, voice, enthusiasm, sense of
humor, personal appearance, fairness, optimism, promptness, and values. Interns must
also handle criticism constructively, self-
evaluate for the purpose of improvement,
maintain a positive attitude, avoid gossip,
and establish a positive rapport with col-
leagues, University professors, school
faculty, and peers.  Initiative in promoting
work in the classroom demonstrates an
Intern’s willingness to embrace the teaching
profession.  The semester ahead will not be
easy, but it is an opportunity to grow pro-
fessionally in an unprecedented manner.

NCLB Interns are expected to con-
form to standards of professional conduct as specified by the assigned school’s hand-
book or administrator.  NCLB Interns should always maintain a professional relation-
ship with students and colleagues. NCLB Interns must maintain confidential informa-

tion and only use it for professional pur-
poses.  It is essential that Interns avoid
unfavorable criticism of the assigned
school, Mentor Teacher, students, Princi-
pal, community, and University profes-
sors.  Concerns should be voiced to the
proper team member in a professional
manner.  Interns are expected to follow
the rules of basic courtesy.

Failure to conform to professional con-
duct outlined by the University, school
system and assigned school could result
in termination of the Internship.

    Ways to Beat Fi rst Day Nerves

Plan the Dri ve to School
Learn Your Way Around
Know the Rules
Introduce Yourself
Get Your M ater ials Ready
Arr ive Early
Plan, Plan, Plan
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Attendance
NCLB Interns are expected to follow the calendar of the Mobile County Public

School System.  Interns are expected to assume the schedule of their Mentor Teacher,
but will be granted flexibility in meeting the University course schedule. If illness or
an emergency necessitates absence, you should contact your Mentor Teacher and
Team Leader as soon as possible, preferably the night before your absence.  If the

Mentor Teacher cannot be reached, call the school office
and leave a message with the principal or secretary. Note
the time, date, and person with whom you left a message.

Interns will be allowed no more than two absences
during the semester, provided the Mentor Teacher and
Team Leader are properly notif ied and in agreement.  Ad-
ditional absences will result in a lower field experience
grade and possible removal from the Program.  In the
event that extended absences are necessary, the Team
Leader and the Director of Field Experiences should be

promptly notif ied.  The Field Experience Placement Office, with input from the Team
Leader, will review the circumstances and determine the appropriate outcome.  The
privilege of having two excused absences should not be abused and used only if abso-
lutely necessary.

Note: Participation in professional development is encouraged.   Days spent in work-
shops, seminars, etc. are considered regu-
lar school days, NOT absences.

School Policies
Upon arrival at the school, NCLB

Interns should immediately familiarize
themselves with the school policies, regula-
tions, and school facilities.  Mentor Teach-
ers and Principals will help with this infor-
mation.
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Observations
Interns are required to have two formal observations by their Team Leader for each

sequence course.  Mentor Teachers may complete additional observations.  The purpose of
the evaluations is to el icit feedback for improved teaching and learning.  Conferences wil l be
held between the evaluator (Team Leader) and evaluatee (Intern) fol lowing the observation.
Interns should become famil iar with the Alabama Professional Education Personnel Evalua-

tion Program (PEPE). See the Appendix
(p.26) for PEPE criteria and forms.

It is the Intern’s responsibil ity to
schedule observations with the Team Leader
and/or Mentor Teacher at least 48 hours
prior to lesson delivery.  Lesson plans must
be submitted at least 24 hours prior to teach-
ing.  Interns who fai l  to fulfi l l these require-
ments wil l  not be evaluated unti l  they prop-
erly comply with scheduling and submission
deadlines.

Dress Policy
NCLB Interns are regarded as mem-

bers of the faculty at the assigned school.
Interns are expected to maintain standards of
appearance that conform to the Mobile
County Public School System dress code
policy (see Appendix p.25).  Additionally, to
assure that NCLB Interns fol low standards of
dress that promote the education profession
and serve as models for students and the
community, the University of South Alabama
Department of Curriculum and Instruction
requires the fol lowing:

• Pants must be ankle length- no Capri ’s
• No t-shirts unless part of the local

school uniform

• Skirts/dresses must be knee length,
not too tight, without high sl its

• Tops must not be low cut, too tight, or
too loose

• Pants must not be tight
• Tops must overlap skirts or pants at

waist, completely covering mid-riff
• If the school al lows open toe and/or

backless shoes, they must be profes-
sional

• No tennis shoes

Failure to follow these guidelines wil l  result
in being sent home to change clothes.  Al-
though the Intern is expected to return
promptly to school, such discipl inary action
will  be viewed as an absence.
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Instructional Supplies
The participating administrators have agreed
to allow NCLB Interns use of instructional
supplies, provided they benefit the local
school.  Interns should discuss with Mentor
Teachers al l  school policies regarding copy
machines, l ibrary materials, and other in-
structional supplies

Additional Requirements
Visiting other classrooms wil l  enhance your knowledge and understanding of essential

aspects and resources of a school and their importance in a student’s education. Though local
schools may specify parameters, i t is necessary that Interns spend at least five days during
the sequence semester and ten days during the student teaching semester outside of the
assigned Mentor Teacher’s classroom.

Course Requirements
See the Appendix (p.37)  for a sample Field Experience syllabus.

Reflectivity &  Self-Evaluation
The process of evaluation during the

Internship should help you acquire the abil ity
to review yourself objectively and to discern
personal progress towards a better atti tude and
stronger teaching ski lls.  Reflectivity and self-
evaluation are key elements of professional
growth and improvement.  Critical and con-
structive self-evaluation is promoted through
the completion of the Reflection Journal. The
goal is for Interns to develop intrinsic
reflectivity and self-awareness, a continuous
desire to be the best teacher possible.
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Commitment Being an NCLB Intern requi res great responsibili ty.

To become more highly quali fied, Interns must commit to
giving 100% at all  times.  As part of this commitment,
NCLB Interns should:

Be Organized
• Have a calendar
• Schedule observations

in advance
• Collaborate with Men-

tor Teacher daily
• Learn school  routine
• Learn school  layout
• Arrive early
• Know class schedule
• Be prepared

Be Receptive
• Listen
• Observe school activi-

ties
• Solici t input
• Follow advice
• Be flexible
• Develop strategies

Learn Curriculum
• Become fami liar with

Alabama Course of
Study

• Be aware of MCPSS
specifications

• Study textbooks
• Develop short term

goals and long range
plans

Have A Positive Attitude
• Smile

• Stay focused
• Avoid gossip
• Take initiative

Use All Resources
• Team Members
• School/publ ic library
• Computer lab
• Educational  materials
• Counselor
• Secretary, Custodian
• Cafeteria Workers
• Parents

Present Lessons Effectively
• Use state and local

curriculum guides
• Use creative activi ties
• Accommodate di ffer-

ences in students
• Use technology
• Integrate subject areas

Use Various Grouping Configu-
rations

• Cooperative Learning
Groups

• Small  groups (heteroge-
neous and/or homoge-
neous)

• Individuals
• Whole group
• Peer tutoring groups
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Use a Variety of Assessment
Techniques

• Checkl ist
• Observations
• Tests
• Journals
• Portfolios
• Oral quiz
• Student-made questions

Know School Policies
• Referrals
• Discipline
• Medicine
• Food/gum/candy
• Emergency Drills
• Emergency situation on

campus
• Dress code

Use Time Wisely
• Observe
• Assist
• Monitor students
• Produce learning activi -

ties
• Make bulletin boards/

learning centers
• Research curriculum

related topics

Communicate Expectations
• Use appropriate voice

tone
• Tel l students you expect

their best
• Verbal ly reward those

who do as requested
• Acknowledge success

Seek Professional Growth
• Be open to constructive

criticism
• Learn from your suc-

cesses and mistakes
• Model appropriate

communication skills
• Solici t input from peers

and teachers
• Complete sel f-assess-

ment and use results for
betterment

• Attend al l available
workshops and seminars

Know PEPE Evaluation
• Discuss observations/

evaluations with evalua-
tor

• Be proactive about
observations

Withdrawal From Program

Should you feel it is necessary to withdraw from the
NCLB Program, immediately contact your Team Leader.
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To optimize success, a team of professionals guides the development of NCLB Interns. The
NCLB Team includes a Team Leader, Principal, Mentor Teacher, Computer Education Specialist,
and University Professors.  This Team is continuously available to the Interns as they embark on
their journey to become the best teachers possible.  Additionally, the Team ensures open communica-
tion among all  team members and Interns.

Team Leader
Team Leaders serve as liaisons between the Mobile County Public School  System and the

University of South Alabama College of Education. The Team Leaders’ principle responsibility is to
use knowledge, skills, and resources to assist the development of NCLB Interns’  teacher compe-
tency. They maintain regular and frequent communication with the NCLB Interns, Principals, Men-
tor Teachers, University Professors, and Office of Field Services and facili tate Interns’ transition
from students to professionals.

Specific Roles & Responsibili ties:

 NCLB Interns
• Orientation-Provide overview of Internship,

roles, responsibili ties, and expectations
• Demonstration Teaching-Model current

teaching practices
• Observations/Evaluations-Evaluate Interns

according to University requirements as well
as informal ly

• Feedback Sessions-Assist in improving
instruction, analyzing problems, identifying
strengths, reflecting on teaching effectiveness, and developing reflective-decision making
skills

• Conferencing- Discuss challenges and provide counsel regarding classroom experiences; act
as an intermediary between Mentor Teacher and Intern; provide guidance regarding Univer-
sity coursework requirements

• Resource Support-Provide resources in the areas of curriculum development, instructional
strategies, and classroom management

  Mentor Teachers
• Mentor Training-Interpret Internship requirements; discuss the roles and responsibilities of a

Mentor Teacher
• Resource Support- Act as a resource for curriculum development, instructional  strategies,

classroom management, and demonstration teaching
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• Conferencing- Maintain open communication with Mentor Teachers in evaluating the teach-
ing experience of the Intern in terms of: progress, understanding, knowledge, performance,
and disposition needed in classroom instruction; conduct three-way conferences with Mentor
Teacher and Intern; act as an intermediary between Mentor Teacher and Intern

•  Collaboration-Cooperate with Mentor Teachers to assist the Intern in making the transition
from being a college student to becoming a well  adjusted teacher

  School-wide
• Resource Support-Act as a resource in implementing school improvement plan and other

related goals
• Staff Development-Provide in-service linked to school  improvement plan and other related

goals as requested
• Collaboration- Become acquainted with the facul ty, students, policy, curriculum, and school

facil ities; meet with school site personnel to convey University policies for Internship;
maintain contact to promote a continued partnership between the Mobile County Public
Schools and the University of South Alabama

University
• Liaison-Provide a link between the University of South Alabama and the Mobile County

Public School  System through collaboration among Team Leaders, University Professors,
school administrators, Mentor Teachers and Interns; communicate students’ concerns; discuss
student progress

• Seminars-Coordinate and/or lead seminars throughout the Internship based on identi fied
needs

• Program Development-Continuously revise, expand, and develop the elements of the NCLB
Internship Program

Publications
• NCLB Handbook
• Newsletters
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Principal
The Principal, as academic leader of the school, plays a significant role in the NCLB Intern-

ship program.  You are an important member of a team responsible for the excellence of the Interns.
Principals give direction and leadership to the entire school program, which is implemented through
the efforts of the instructional staff and personnel.  Your influence is reflected in your relationships
with facul ty members, including NCLB Interns.

Selecting Mentor Teachers
After agreeing to allow school participation, a crucial role for the Principal  is the selection of

experienced, competent Mentor Teachers who implement current research-based practices.  These
teachers must have a master’s degree and be tenured in the local system. Essential qual ities to look
for in a Mentor Teacher include: a commitment to the role of mentoring, acceptance of the Intern,
skill at providing instructional support, effectiveness
in different interpersonal  contexts, model ing of
continuous learning, and an abi lity to communicate
hope and optimism.  Principals must moni tor the
mentoring program to ensure that Mentor Teachers
provide an optimal learning environment. Highly
qualified Mentor Teachers are imperative for the
success of this program.

School Orientation
The Principal should prepare the entire

faculty as well as the Mentor Teachers prior to the
arrival  of the Interns.  It is recommended that you provide an orientation for the Interns assigned to
your school to acquaint them to the school’s philosophy and policies.  The school orientation will
famil iarize Interns with school discipline procedures, dress codes, facul ty meetings, administrative
rules and regulations, facil ities, the school  program, school /community relationships, and character-
istics of the student body.

Additional  Involvement
Ideally, Principals will  assume an active role in the NCLB Internship Program.  From coun-

seling and giving professional  advice to observing lessons,  feedback from a Principal  is invaluable
to Interns.  Principals must provide a variety of school experiences in addi tion to classroom experi-
ences.  Arranging for the Interns to meet and to become famil iar with the work of the specialist
teachers and non-teaching staff members will  enable the Intern to understand the school as a commu-
nity.  Thank you for investing in the lives of future teachers.
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Mentor Teacher
NCLB Mentor Teachers assume a substantial commitment.  Mentors are responsible for

demonstrating effective strategies that implement the principles of teaching.  Mentors assist the
intern in the critical -reflective analysis of the relationship between theory and practice.  Indeed, it is
primari ly the Mentor Teacher who inducts the Intern into the practical world of teaching and works
to alleviate the common mistakes of new teachers.

Thank you for investing valuable time and resources in the induction of new teachers into our
profession.  Your commitment insures the success of NCLB Interns whose careers will no doubt
touch the lives of thousands of children across Mobile County.

Orientation
As NCLB Interns embark upon this challenging endeavor, Mentor Teachers should initiate a

collaborative relationship; working together wil l benefit all parties.  A meeting to orient the Intern to
the school, your classroom, rules and procedures, your expectations, and most importantly, your
students should take place before their fi rst day. Providing your Intern with the school ’s teacher
handbook and calendar will address many important issues. Mentor Teachers also should encourage
NCLB Interns to ask questions and to share concerns.

Highly Effective Teaching
To implement current research-based teaching practices with Interns, the Gradual  Release of Re-
sponsibility Model should be utilized (Pearson and Gal lagher, 1983).

The process follows these steps:
1) Mentor model ing and demonstration of effective teaching practices
2) Guided practice - Mentor gives Intern more responsibili ty in authentic situations
3) Independent practice - Intern begins to independently apply effective teaching strategies

with feedback from the Mentor
4) Application - Intern independently appl ies practices in various situations and curricular

areas.
This process coupled with effective teaching will help the Interns develop flexible, adaptive teaching
strategies.

Conferencing
The Mentor Teacher and NCLB Intern should schedule conference time each week to evaluate the
Intern’s progress and to plan the next week’s instructional  program.  In addition, this conference time
should be used to discuss University requirements, teaching techniques, and materials, to assess
Intern’s professional  growth, and to resolve problems or conflicts.  Mentors should develop a record
of conferences and discussion topics. The Team Leader should be included in these conferences as
needed. If problems or confl icts arise, the Team Leader should be immediately notified.
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Conferencing
The Mentor Teacher and NCLB Intern should schedule conference time each week to evalu-

ate the Intern’s progress and to plan the next week’s instructional program.  In addi tion, this confer-
ence time should be used to discuss University require-
ments and teaching techniques, to assess Intern’s
professional growth, and to resolve problems or con-
flicts.  Mentors should develop a record of conferences
and discussion topics. The Team Leader should be
included in these conferences as needed. If problems or
conflicts arise, the Team Leader should be immediately
notified.

Observations
Team Leaders will  conduct formal  observations.

It is the Intern’s responsibil ity to schedule observations
with the Team Leader and/or Mentor Teacher at least
48 hours prior to lesson delivery.  Lesson plans must be submi tted at least 24 hours prior  to teach-
ing.  Interns who fail  to fulfi ll these requi rements will not be evaluated unti l they properly comply
with scheduling and submission deadlines.

Mentor Teachers also should observe and cri tique the NCLB Intern’s performance.  Observa-
tions by the Mentor Teacher should become more frequent as the Intern’s teaching responsibility
increases. Weekly and dai ly cri tiques are appropriate when the Intern assumes considerable teaching
duties.  The Mentor Teacher should play the role of a “coach,” not a judge.   The Mentor Teacher as
coach seeks to improve performance by providing guidance, compliments, and constructive criti -
cism. Avoid identifying deficiencies without suggesting remedies.  To improve Intern performance, i t
is essential  to note success and progress as well as areas of needed improvement.  Interns are gener-
ally sensitive to criticism. Temper discussions of weakness with comments on the Intern’s strengths.

Management
Classroom management is one of the most challenging and important aspects of teaching.

Mentor Teachers must provide an explicit explanation of classroom rules and procedures. Interns
must learn how to develop a classroom management system that is consistent and flexible to meet
student and class differences.  It is imperative that Mentor Teachers model effective discipline
techniques and requi re Interns to follow the example.

Team Approach
The Mentor Teacher is a member of a team designed to foster the development of a highly

qualified teacher.  Other team members include a Team Leader, Principal , Computer Education
Special ist, and University Professors. Mentor Teachers should establ ish and maintain open l ines of
communication and should consult the Team Leader with questions and concerns.
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Specific Roles & Responsibili ties:

Provide Professional Collegiality
• Acquaint NCLB Intern with the school,

staff, students, teachers, and community
• Share expectations of classroom manage-

ment and organization
• Provide a role model  of ethical  and

highly developed professional practices
• Emphasize the need for confidential ity

with regards to students (fami ly issues,
records, grades)

• Encourage a positive attitude

Orient the NCLB Intern
• Prepare students to accept the Intern as a

second teacher, not as another student
• Famil iarize the NCLB Intern with school

resources and facili ties (textbooks,
resource materials, audiovisual equip-
ment, copy room, library, lunchroom,
restrooms, etc.)

• Provide the Intern with a daily schedule,
class roll, rules and consequences, school
handbook, and workspace within the
classroom

• Plan ini tial  activities that will  allow the
NCLB Intern to become involved imme-
diately in the classroom routine

Be an Instructional  Guide
• Provide essential resources such as desk,

instructional materials, supplies, and
equipment

• Acquaint the Intern with routine tasks
• Increase teaching responsibil ities as the

Intern’s skil ls develop
• Guide lesson planning and material

development
• Provide for positive learning experiences

• Model assessment of student perfor-
mance, grades, records, diagnostic tests,
and placement of students

• Develop appropriate evaluations and
assessments

• Implement and model  current trends of
teaching

• Demonstrate good teaching and help
Intern to recognize and to analyze good
teaching

Provide Opportunities for Professional Growth
• Provide continuous support, conferences,

and feedback opportuni ties
• Afford opportunities for observation/

participation and related activi ties
• Allow Interns the opportunity to “sit in”

during parent conferences to gain insight
into when and how to talk with parents

• Model effective communication with
parents to establish a partnership

• Promote personal  growth
• Evaluate the NCLB Intern’s total teach-

ing experience using the Mid-Term and
Final Evaluation Forms

• Work closely with the Team Leader to
provide feedback and to avoid providing
contradictory information to the Intern

Explain the Parent Teacher Association
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Computer Education Specialist
Computer Education Specialists coordinate and manage computer education

activities associated with No Child Left Behind including Intern training, technical
support, equipment management, website and publication development.

Specific Responsibili ties:

Intern Training
• Train NCLB interns in computer operations including system and mechanical operations,

software applications, telecommunications and Internet access.
• Train NCLB interns in the use of peripheral equipment including printers, scanners, digital

cameras, VCRs, and televisions.
• Produce on-site video documentation of USA NCLB interns, Classroom Teachers, Team

Leaders, and USA Faculty during teaching activities as a training tool for program partici-
pants.

• Conduct technology training seminars at the beginning of
each semester (minimum).

Technical Support
• Troubleshoot problems with computers, peripheral  equip-

ment, computer networks, and servers.
• Provide assistance with software applications including

Inspiration, Microsoft Office, Internet Explorer, Jam Cam,
and iMovie.

• Create computer networks in schools using Macintosh base stations.
• Maintain Macintosh File Servers.

Equipment Management
• To coordinate and manage equipment inventory, distribution, and collection.
• To perform system and application software installation and restoration.
• To repair or oversee the repair of damaged equipment.

Website Development
• To create, launch, and maintain the No Child Left Behind Website using Dreamweaver,

Fireworks, Adobe Photoshop, and any other applicable software.



23

University Faculty
University faculty provide instruction for the block of methodology courses

required for Interns to obtain both a bachelor’s degree and certification in Elementary
(K-6) Education. The Faculty maintain regular and frequent communication with the
Team Leaders and the NCLB Program Coordinator, revise course syllabi to reflect
NCLB school-based requirements, and assist Team Leaders and Mentor Teachers as
they support Interns in their elementary classrooms. The principle responsibility of
each faculty member is to provide NCLB Interns with content knowledge and re-
search-based teaching strategies related to their individual disciplines and to make a
final evaluation of the Interns’  teaching competencies within the discipline.

Additional  Duties
• To develop written reports and presentation materials for No Child Left Behind using

Microsoft Office, Inspiration and iMovie.
• To maintain the PT3 server.
• To attend meetings (that may include travel) related to No Child Left Behind.
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No
Child
Left

Behind

A Par tnership to Prepare
Highly Qualified Teachers
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Mobile County Public School System Employee Dress Code
A general guideline covering an employee dress code is established in order to

uplift, enhance and promote the professional image of the school system. These guide-
lines should be reviewed by supervisors with staff members each year before the
opening of school. In departments where uniforms or uniformity in dress is prescribed
by Board of School Commissioners, all affected personnel are required to abide by
direction and procedure. All employees (professional, administrative and support
personnel) should be professionally and appropriately attired when conducting school
system business. Schools or departments may adopt a voluntary dress code for
uniforms.Immediate or site supervisors may approve exceptions to this code for spe-
cial or occasional activities.Reasonable accommodations should be made for religious
beliefs if such accommodations would not unduly interfere with effective functioning
of the schoolroom.

Restrictions:
      No western style jeans (except for custodians and bus drivers and as allowed for special

occasions or special work as approved by the immediate or site supervisor)
No revealing attire
No ragged attire
No sweat suit type atti re (except for P.E. Teachers, bus drivers and custodians and as allowed for

special  occasions or special  work as approved by the immediate or site supervisor)
No athletic type shoes (except as al lowed for special occasions or special work as approved by

the immediate or site supervisor)
No inappropriate footwear
No T-shirts that are consider underwear as outer wear (except as allowed for special  occasions or

special  work as approved by the immediate or site supervisor)
No spandex or bicycl ing type attire as outer wear.
No facial  jewel ry (except earring for females)

Required:
Collared or dress shirts for males

Each department/school will  evaluate this policy at the end of the school  year. The system wil l
review the results of these evaluations and present proposed changes to the Board as appropriate.

Reference:
Hearing: October 8, 1997
Adopted: November 18, 1997
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Alabama Professional Educational Personnel Evaluation Program

The Alabama Professional Education Personnel Evaluation Program (PEPE) addresses the
State Board of Education resolution, adopted in July 1998,  that establ ishes  policies and procedures
requiring the developent of a professional  education personnel system. Regulations require local
boards of education to develop an evaluation system or to use the evaluation system developed by
the State Department of Education.

Purpose: The primary purpose of the Professional Education Personnel Evaluation Program is to
assist teachers through performance evaluation and professional growth to del iver quality education
to students in Alabama’s Public Schools.

Assumptions of NCLB Intern Evaluation Process

*The evaluation process addresses Interns in a
professional, considerate manner so that
self-esteem, motivation, professional
reputation, performance, and attitude are
enhanced

*The primary goal  of the evaluation program is
to improve Intern performance that will
assure quality in education.

* Intern professional  development is enhanced
through performance evaluation

* Intern evaluations must be continuous and must
have the commitment of trained evalua
tors who demonstrate competency and
fairness in the evaluation process

*Evaluation results are used to set performance
objectives as the basis for future employ-
ment as a teacher

*The evaluations are conducted legally, ethical ly
and with due regard for the welfare of
educators and clients of education.

Outcomes
The evaluation process will provide:
*Written assessment of the current performance

status

*Documentation of  performance over  time
*Increased accountabil ity for the teaching

profession
* Identification of areas of strength and needed

growth

Suggested Sequential Steps for Evaluations
(Student Teachers Only)

1. Intern orientation within the fi rst week of the
Internship-prior to entering  the schools.

2. Self-Assessment-prior to each scheduled
observation (preferably video or audio
tape of previous lesson)

3. Observation one-within the first four weeks of
the term

4. Observation two-between week four and eight
5. Observation three-between week eight and

eleven
6. Observation four-between week eleven and

thirteen
7. Other observations as needed by the Mentor

Teacher or University Supervisor
8. Completion of “Areas of Strength/Needed

Growth” form following each observa
tion
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Mid-Term Evaluation of Sequence Student by Classroom Teacher
Student:  _________________________________________________________   Date:  ________________
Classroom Teacher:  ________________________________ School:  ___________________ Grade: _____

1-Unsatisfactory        2-Needs Improvement        3-Meets Expectations        4-Exceeds Expectations

Professional Att itudes and Actions

• Attends regularly and punctually 1 2 3 4

• Accepts responsibility for completing assignments 1 2 3 4

• Works well with school personnel 1 2 3 4

• Maintains a positive attitude 1 2 3 4

Personal Qualit ies

• Show initiative in performing classroom tasks 1 2 3 4

• Is poised but relaxed with children 1 2 3 4

• Profits from constructive feedback 1 2 3 4

• Uses correct grammar and speech patterns 1 2 3 4

• Seeks help when necessary 1 2 3 4

• Uses pleasant voice 1 2 3 4

• Dresses appropriately 1 2 3 4

Managing Classroom Routines

• Is kind but f irm with children 1 2 3 4

• Is consistent in holding children to rules 1 2 3 4

• Is f lexible in adapting to situations 1 2 3 4

Teaching Responsibilit ies

• Plans adequately 1 2 3 4

• Has materials ready

• Is aware of children’s actions and reactions 1 2 3 4

• Involves all children in activities 1 2 3 4

• Holds to schedules as necessary 1 2 3 4

• Uses a variety of instructional methods 1 2 3 4

• Uses skillful questioning techniques 1 2 3 4

Comments:

Classroom Teacher’s Signature:________________________   Student’s Signature:___________________
white copy - university supervisor       yellow copy – sequence student       blue copy – classroom teacher
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FINAL Evaluation of Sequence Student by Classroom Teacher
Student:  _________________________________________________________   Date:  ________________
Classroom Teacher:  ________________________________ School:  ___________________ Grade: _____

1-Unsatisfactory        2-Needs Improvement        3-Meets Expectations        4-Exceeds Expectations

Professional Attitudes and Actions

• Attends regularly and punctually 1 2 3 4

• Accepts responsibility for completing assignments 1 2 3 4

• Works well with school personnel 1 2 3 4

• Maintains a positive attitude 1 2 3 4

Personal Qualit ies

• Show initiative in performing classroom tasks 1 2 3 4

• Is poised but relaxed with children 1 2 3 4

• Profits from constructive feedback 1 2 3 4

• Uses correct grammar and speech patterns 1 2 3 4

• Seeks help when necessary 1 2 3 4

• Uses pleasant voice 1 2 3 4

• Dresses appropriately 1 2 3 4

Managing Classroom Routines

• Is kind but f irm with children 1 2 3 4

• Is consistent in holding children to rules 1 2 3 4

• Is f lexible in adapting to situations 1 2 3 4

Teaching Responsibilit ies

• Plans adequately 1 2 3 4

• Has materials ready

• Is aware of children’s actions and reactions 1 2 3 4

• Involves all children in activities 1 2 3 4

• Holds to schedules as necessary 1 2 3 4

• Uses a variety of instructional methods 1 2 3 4

• Uses skillful questioning techniques 1 2 3 4

Comments:

Classroom Teacher’s Signature:________________________  Student’s Signature:___________________
white copy - university supervisor       yellow copy – sequence student       blue copy – classroom teacher
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The following pages contain a sample course syllabus for the field exper ience.
Sequence course requirements will be addressed in class with the professor.

University of South Alabama
College of Education

Department of Curr iculum and Instruction
STUDENT TEACHING

(SAMPLE)
1. Course Number, Title, Credit Hours
EEC 430, Student Teaching in Elementary Education, 9 Semester Hours
IDE 597, Student Teaching in Elementary Education, 6 Semester Hours

2. Catalog Description
Observation and supervised teaching in elementary or early childhood settings with opportunity
for study and discussion of problems and issues encountered. Prerequisite: Permission of the
Department.

3. College Knowledge Base Statement
The unit (College of Education) prepares systematic, problem solving educators: reflective,
technologically skilled interactive facilitators capable of versatile decision making in diverse
settings. The Knowledge Base of the unit contains three elements: philosophical base, current
research, and systematic problem solving. Reflective experiences are the threads of commonality
that bind the elements together.

4. Department Statement
Elementary/Early Childhood Education programs apply a decision-making model where students
are provided a content base and an experiential base that focuses on a developmental view of
learning, sensitive to cognitive, affective, and psycho-motor needs of children. The model
includes special emphasis on Piagetian, constructivist applications to teaching/learning.

The Department of Curriculum and I nstruction places importance on instruction
being based on a sound knowledge base and best practices. Therefore, instructional
practices and evaluation within the department, as well as the unit, are designed,
deliver ed, and monitored to ensure that they are congruent withthe current state of
knowledge of curriculum design, instruction and evaluation, as well as being congru-
ent with the knowledge base of each program. The delivery model for  professional
education is shown below.
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5. Course Objectives
5.1 CRITICAL OBJECTIVES (PROFESSIONAL STUDIES)
These must be mastered during the I nternship.
The preservice elementary education students shall demonstrate abi lity to:

5.1.1 Incorporate student’s misconceptions, ideas, and experiences as a basis for planning
instructional  activities and use students’ inquisitiveness to develop inquiry, problem
solving, and cri tical and creative thinking skills.

5.1.2 Use motivational  strategies to promote student learning and increase student self es-
teem.

5.1.3 Create a learning climate in which individual differences are respected.
5.1.4 Implement developmentally appropriate instruction for diverse learners.
5.1.5 Demonstrate a sensitivity to diversity, including cultural and gender differences and

unique needs of exceptional  students.
5.1.6 Access school, community, state, and other resources and referral services.
5.1.7 Establish curriculum goals and objectives that use the state course(s) of study appl i-

cable to their teaching fields, and textbooks currently used in the schools to plan and teach.
5.1.8 Plan learning opportuni ties appropriate for student learning styles, including interdisci-

plinary instruction.
5.1.9 Use a variety of strategies such as cooperative learning, discussion, discovery, problem-

based earning, and direct instruction in teaching.
5.1.10 Encourage students to recognize question and interpret ideas from a variety of per-

spectives.
5.1.11 Organize, use, and moni tor a variety of student groupings for instruction.
5.1.12 Model appropriate verbal and written communication.
5.1.13 Use effective nonverbal and communication and respond appropriately to nonverbal

cues from students.
5.1.14 Adjust short-range and long-range plans based on the assessment of students’ needs

and performance.
5.1.15 Select teaching resources and curriculum materials appropriate for students with

diverse backgrounds and reading skills.
5.1.16 Vary teaching roles, such as instructor, facil itator, coach, and listener.
5.1.17 Encourage students to assume increasing responsibil ity for themselves and promote

each others’  learning.
5.1.18 Organize, allocate, and manage the resources of time, space, and activities.
5.1.19 Communicate optimal expectations for each student.
5.1.20 Use appropriate classroom/behavior management and discipline techniques.
5.1.21 Design and use a variety of formal and informal assessment techniques to plan instruc-

tion, modify teaching, and measure and report student progress related to curriculum



39

objectives.
5.1.22 Use classroom observation, student response, and research as sources to evaluate

students’  learning and revise practice.
5.1.23 Seek out best practices, professional  literature, and collegial  assistance to improve as a

teacher and a learner.
5.1.24 Communicate and col laborate effective with colleagues, parents, guardians, and

significant agency personnel .
5.1.25 Encourage the involvement of parents/guardians in educating their chi ldren.
5.1.26 Teach and conduct other professional activities in an ethical manner consistent with

the requi rements of law, rules, regulations, policies, and procedures.
5.1.27 Use confidential student information in professional  manner.
5.1.28 Articulate a personal  philosophy and i ts relationship to teaching practices.

CRITICAL OBJECTIVES (ELEMENTARY EDUCATION)
These must be mastered during the internship.
The preservice elementary education student shall  demonstrate abili ty to:

5.1.29 Use manipulative materials and play as instruments for enhancing development and
learning.

5.1.30 Implement a systematic program of li teracy instruction that is compatible with the
ways that learning occurs in preschool  and elementary-aged chi ldren.

5.1.31.1 Facili tate chi ldren’s development and skills in communication,
5.1.31.2 inquiry,
5.1.31.3 creative expression,
5.1.31.4 reasoning, and
5.1.31.5 interpersonal relationships.
5.1.32 Plan and arrange an activity-oriented, stimulating learning envi ronment that fosters

self-directed learning and meets the needs of students with varied learning styles.
5.1.33 Respond to children at the appropriate developmental  level.
5.1.34 Teach heal th education, language arts, mathematics, music, physical  education, read-

ing, science, social sciences, and visual and performing arts.
5.1.35 Work effectively with chi ldren in kindergarten, primary, and upper elementary grades

over an extended period of time.
5.1.36 Identify and evaluate technology resources and technical assistance (i.e., those avail-

able on-l ine and on-site within a school  and district setting).
5.1.37 Model safe, responsible, legal, and ethical use of technology and implement school

and district acceptable use policies including fairness and copyright guidelines and Internet
user protection policies.
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5.1.38 Design, manage, and facili tate learning experiences that are responsibe to diversity of
learners, learning styles, and special  needs of al l students (for example, assistive technolo-
gies for students with special  needs.

5.1.39 Use technology tools (including but not limited to spreadsheets, web page develop-
ment, digital video, the Internet, and email ) for instruction, student assessment, manage-
ment, reporting purposes, and communication with parents/guardians of students.

5.1.40 Evaluate students’  technology proficiency and students’  technology-based products
within curricular areas.

5.1.41 Use technology to enhance professional  growth (for example through accessing web-
based information, on-l ine collaboration with other educators and experts, and on-lien
professional courses)

The preservice elementary education student shall  demonstrate knowledge of:
5.2.1 Strategies to identify and evaluate technology resources and technical assistance.(i.e.,

those avai lable on-line and on-site within a school district setting)
5.2.2 Characteristics of appropriate and effective learner-centered lessons and units that

integrate technology.
5.2.3 Technology tools for instruction, student assessment, management, reporting purposes

and communication with parents/guardians of students including, but not limited to,
spreadsheets, webpage development, digital video, the Internet and e-mai l)

5.2.4 The resources for enhancing professional growth using technology (for example,
through webbased information, on-line collaboration with other educators and experts, and
on-line professional

courses.

6. Course Topic/Content
Student teaching offers the preservice teacher the opportunity to apply knowledge and practice
gained through coursework to a culminating internship experience. This will require the
preservice teacher to plan individual, small group, and large group instruction for children in N-6
classrooms. Preservice teachers will be required to implement effective teaching plans, reflect
upon the success of instruction, and make appropriate decisions to improve instruction and
enhance learning. Preservice teachers will also be expected to assume primary responsibility of
the instructional process for a minimum of 20 days including at least 10 consecutive days.
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7. Course Requirements

Preservice teachers wil l  be expected to:

Be Organized
• Have a calendar
• Learn school routine
• Learn school layout
• Arrive early
• Follow the clock
• Know class schedule
• Prepare, prepare, prepare

Be Receptive
• Listen, listen, listen
• Observe school activi ties
• Solici t input
• Follow advice
• Develop strategies consistent with

routines
Know Cur r iculum

• Know State Course of Study
• Study textbooks
• Develop long range plans
• Use your public l ibrary for re

sources
• Be flexible in planning
• Find out what your cooperating

teacher plans on covering
Be Excited and Eager

• Smile
• Be positive
• Stay focused
• Care about students
• Avoid teacher gossip
• Use the ideas of others (with their

permission)
Use all  Resources

• School library
• Computer lab (i f avai lable)

• Counselor
• School nurse
• Custodian
• Secretary
• Cafeteria Workers
• PARENTS

Present Lessons Effectively
• Use state and local curriculum guides
• Plan carefully
• Select goals and objectives
• Use creative activities
• Accommodate differences in students
• Use media (if available)
•Integrate subject areas

Know Learning Strategies
• Cooperative Learning Groups
• Small  groups
• Whole groups
• Abili ty groups
• Peer tutoring groups
• Homogeneous groups

Use a Var iety of Assessment Techniques
• Checkl ist
• Observations
• Tests
• Journals
• Portfolios
• Oral quiz
• Student-made questions

Know School Policies
• Referrals
• Discipline
• Medicine
• Food/gum/candy
• Fire dril l
• Thunderstorm dri ll
• Emergency situation on campus

Use Time Wisely
• Observe
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• Assist
• Grade papers
• Update fi les
• Monitor students
• Browse library
• Make a game
• Make a bul letin board

Communicate High Expectations
• Use appropriate voice tone
• Tel l students you expect thei r best
• Verbal ly reward those who do as
requested
• Acknowledge success outside class

room
Seek Professional Growth

• Learn from your mistakes
• Double check times and materials
• Model appropriate communication
skills
• Edit your work
• Solici t input from peers and teachers
• Complete sel f-assessment
• Work with available supplies

Know PEPE Evaluation
• Discuss four evaluations with your
cooperating teacher
• Be proactive about observations
• Solici t formal and informal  input

The Building Principal wil l be expected to:

Model Multidimensional Roles
• Instructional leader of the school
• Manager of resources, including
personnel
• Facil itator of learning for the students
• Organizer of time, systems, and
processes

Identify Cooperating Teachers Who
• Demonstrate excellence in teaching as

documented by district evalua
tions

• Manage a positive classroom environ
ment

• Exhibi t proactive interpersonal skil ls
• Demonstrate effective classroom man

agement techniques
• Have functional  instructional  programs
that feature:

o initial  planning
o comprehensive del ivery
o on-going and summative evalu
ation of students
o adjustment of curriculum
materials and instructional  meth
ods to meet student needs

Assist in Understanding of
School Organization

• Administrative organization of the
school
• Administrative organization of the
district
• Political  climate of the school
• Social  climate of the school
• Role of various personnel

o secretaries
o custodians
o food service personnel
o counselors
o health assistants
o special  service personnel
o other specialized personnel

• Role of parents in the school
• Curriculum in context of the
communi ty
• Composition and preferences of the
communi ty
• Specialized programs of the school
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• Feasibil ity of employment
opportunities

o interviewing strategies
o resume building

The Cooperating Teacher wil l  be expected
to:

Provide Professional Collegial ity
• Acquaint student teacher with the
school, staff, students, teachers, and
communi ty
• Orient the student teacher to class
room rules, organization, and manage
ment

Be an Instructional Guide
• Provide necessary resources such as
desk, instructional materials, supplies,
and equipment
• Guide lesson planning and material
development
• Provide for positive learning
experiences
• Model assessment of student perfor
mance, grades, records, diagnostic
tests, and placement of students
• Acquaint the student teacher with
routine tasks

Provide Oppor tunities for Professional
Growth

• Provide continuous support, confer
ences, and feedback opportunities
• Afford opportunities for observation/
participation and related activi ties
• Promote personal growth

The University Supervisor wil l  be expected
to:

Suppor t the University and the School
• Become acquainted with school
policies
• Acquaint school personnel with
University pol icies
• Assist the student teacher in transition
from the university to the school
• Confers with and assists cooperating
teacher
• Generate necessary records
• Assign grade for student teacher
• Work as a member of a triad

Suppor t the Growth of the Student
Teacher

• Facil itate student teacher
self-evaluation & growth plans
• Complete observations as needed
• Provide feedback to student teacher
• Provide feedback to cooperating
teacher

Keep a Portfol io Record for
Employment Oppor tunities

• Use a three ring notebook for your
portfolio
• Submit at end of internship at the
time of the exit exam

Pr imary Teaching Responsibil i ty
• Minimum of 20 days—with at least
10 consecutive
• Work out schedule with teacher
• Involve others as appropriate
• Detailed lesson plans during this time

8. Text Used

Student Teaching Handbook for Elemen-
tary/Early Childhood Education
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9. Procedures for Assessing Student Per formance
Assessment of student performance will be through the use of the Elementary/Early Childhood
Education Evaluation Form by the University Supervisor and/or the Cooperating Teacher. Final
grade will be based upon the professional judgment of the University Supervisor regarding the
quality of everything that is expected of preservice teachers as they transition from student
teacher to f irst-year teacher. NOTE: Faculty have voted that students who are asked to leave a
school will not be moved to another school, are subject to a failing grade in the internship and, if
they wish to complete the internship, must re-enroll.

10. Inst ructor (s) for  the Course
There are various Elementary/Early Childhood faculty who teach this course.
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