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Abstract: This qualitative study explored the issues and outcomes associated with
implementing Playtime Is Science for Students with Disabilities, a curriculum and
materials that were modified for students who were visually impaired. It found sev-
eral student-related outcomes, such as persistence, positive peer-related skills, risk
taking. and making meaningful connections about the world, and themes regarding
implementation of the curriculum, such as teachers’ interest level, issues associated
with power, and how teachers supported students’ learning.

Interviewer (who is sighted): If you
were teaching a class about this
activity. what would you tell the kids?

Adaline (fourth grader who is blind): 1
would tell them that this is Oobleck,
and this is how you make it with two
cups of comstarch. a cup of water, and
two drops of food coloring: mix it up
with a popsicle stick, and see what
happens. I would like to be a scientist.
That would be fun. You don’t need to
be sighted to be a scientist do you?

Interviewer: No. Absolutely not.
Everything you've done today and last
time is science, and you’ve done it,
right?
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Adaline: And Ellen (an observer who
is blind) isn’t sighted. If 1 become a
scientist, maybe we [Ellen and 1] can
work together. You [the interviewer]
can be the assistant scientist.

Science is an exciting process that involves
observation, discovery, critical thinking,
and reflection about the environment.
Science education represents the opportu-
nity to forge an interactive relationship
between children and the world around
them. If the primary focus of science educa-
tion is to help children make sense of their
world, then teachers have an enormous
responsibility to design learning opportuni-
ties and experiences that foster children’s
natural inquisitiveness and thirst for knowl-
edge. One of the most important questions
that teachers can ask is, How can I support
students’ inquiry about the world? This
question 1s particularly important for
teachers who work with children who are
visually impaired (that is, those who are
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